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Analysis of The Superintendent’s Quality Professional Learning Standards (QPLS) Public Review and Comment Period Requested by the Instructional Quality Commission

During the 60-day public review and comment period that ended August 8, 2014, the California Department of Education (CDE) received written comments from 33 separate individuals or organizations regarding the QPLS. In addition to inviting comment from the stakeholders in the first two rounds of public comment and review, a letter from Lupita Cortez Alcalá, Deputy Superintendent of the Instruction & Learning Support Branch, was sent to all County and District Superintendents and Charter School Administrators encouraging feedback. People submitting comments were encouraged to recommend changes, additions, or edits.  
The comments were reviewed, itemized, and sorted into two categories: support and support with recommended edits. The latter category was further itemized and action or no action was noted for each. There were 73 itemized comments recommending changes. Of these comments, over half were from one respondent. 
The tables below summarize the public comments and indicate the frequency of occurrence for each type of comment and a brief description of a potential action. The rationale for not making the suggested edits or changes recommended by commenters fall into three broad categories: 
1. Suggested language or amendments are specific to program strategies, interventions, or approaches that may be subject to rapid change in the field of education. The QPLS were developed for a shelf-life of at least ten years. For example, the document seeks to avoid specific terms such as “college and career ready anchor standards” or “Universal Design for Learning” that may repeatedly change in favor of their underlying, more generic strategies.       
2. Respondents suggested language or amendments that are applicable to their own specific context. However, the QPLS are state-level standards and more appropriately adopted or adapted with specific contexts in mind when policy is developed or updated at the local level.  For example, areas within the field of education that may benefit from the QPLS as a resource document can include county offices of education, institutions of higher education, associations, and professional development/learning providers specializing or focusing on specific populations, program strategies, interventions, or approaches.  
3. Suggested language did not take into consideration the design team’s effort to align QPLS language with existing state initiatives, programs, and other sets of standards.
The three categories reflect a need for local applications and highlight that supplemental tools and materials would be useful in better understanding the QPLS, including graphic representations, which can assist each area within the field of education with professional learning system development, implementation, and continuous improvement.      

Table 1: Support

	Summary Description
	Frequency of Comment

	Recommended Action 

	The clarity and conciseness of the document will provide the needed guidance for anyone who wants to design and implement professional learning that results in student proficiency for ALL students. 
	2,5,7,8,10,15,22 – (7)
	Comments noted; No action recommended

	Connection to research.
	3,20,16,17,25 – (5)
	Comments noted; No action recommended

	Appreciate the way that the QPLS require teachers to address all dimensions of Equity; Academic, Systemic, and Climate.
	1,12 – (2)
	Comments noted; No action recommended

	Particularly appreciate the standards on Alignment and Coherence (growth plans to district priorities and goals).
	6,27 – (2)
	Comments noted; No action recommended

	Like how the Standards are explained through the different elements of each standard.  
	10 – (1)
	Comments noted; No action recommended

	The QPLS do overlap in several of the elements (and appropriately so).
	27 – (1)
	Comments noted; No action recommended

	The ideas put forth in this document, already they are guiding our work (thinking).
	1,2,3,7,8,11,12,

15,21,22,24,30 –  (12)
	Comments noted; No action recommended

	QPLS will help with the implementation of multiple standards (ELA, Math, and NGSS).
	16,19,20,25,33 – (5)
	Comments noted; No action recommended

	A step in the right direction and will foster a strong foundation toward continuous improvement.
	6,23,11,21,23 – (5)
	Comments noted; No action recommended

	Well done, urge adoption, and support.
	1,2,3,4,5,6,7,8,9,

10,11,12,15,16,

17,19,20,21,22,

23,24,25,27,28,

29,30,31,32,33 – (29)
	Comments noted; No action recommended


Table 2: Support with Recommended Edits
	Summary Description
	Frequency of Comment

	Recommended Edits
	Changes Adopted

	Would like to see more connections throughout the document to university education and humanities programs and the programs we offer to support teachers becoming lifelong learners.
	3 
	General term “stakeholders” was used to include a variety of roles; IHEs were also specifically mentioned in the introduction and in a number of indicators, e.g., Collaboration Standard – Indicator C2, Resources Standard – Indicator B5.
	

	Recommend that an additional category be added that explicitly describes standards for professional learning in the area of instructional technology.
	6 
	The core design team decided against using too much detail in the standards, elements and indicators and thought the specifics best left to local context. Here are examples of technology in the current version of the QPLS:

· Content and Pedagogy, Element A, Indicator 4

· Design and Structure, Element D, Indicator 4
· Collaboration and Shared 

· Accountability: Element C, Indicator 5

· Resources: Element D


	

	Suggest that the following standard found on page 14/15 could be reworded for greater clarity:

2. Supports educators to build trusting relationships with students, their families, communities, and each other; provide messages of high expectations; and create opportunities for meaningful participation. Note: Direct quote of Indicator (Equity C2)

Follow-up 12/30 from respondent: I think the standard meant that all three pieces (trust, expectations and participation) apply to each of the stakeholder groups, but it took me a few times of reading it to get that. Maybe something like this?

2. Supports educators to build trusting relationships, provide messages of high expectations and create opportunities for meaningful participation with students, their families, communities, and each other.
	12 
	For the Equity standard, Element C, Indicator 2, the text is aligned with California’s Healthy Kids language.


	

	Our suggestion is to either add the TPEs, CAPEs and Teacher Leader Model Standards to page 6, or, eliminate Element C, Indicator 1 on page 27.
	13 – (37)
	In the introduction, CSTPs and CPSELs are used as an “e.g.” and are also the most overarching standards, which encompass the entire career continuum. In the Alignment and Coherence Standard, Element C, Indicator 1 reflects the career continuum as outlined in GbD.

Note: Although GbD refers to the Teacher Leader Model Standards we are not aware that these standards have been officially adopted by a state entity.  
	

	Throughout the document, there is inconsistency in the hyphenation of district-wide and school-wide. The two words should either both be hyphenated, two separate words or a compound word.
	13
	The document will be reviewed for consistency on this item. There can also be variance in the use of the hyphen based on whether or not it is used as an adjective.
	

	Throughout the document, change "special needs" to "students with special needs."
	13
	Not all uses of “special needs” reference students receiving special education services.
	

	We questioned the use of some words used in the indicators without sufficient specificity. For example, page 8, Element A, Indicator 2 uses the term "climate data" without explanation and in Indicator 3 of the same section it says "Utilizes family and community information" without giving examples or explaining what kinds of information.
	13
	The design team used more generalized terms leaving room for local customization. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	On page 9, Element D, Indicators 2 and 3 reference the collection of feedback but without mention of how often feedback is collected. It suggests evidence be collected and reviewed. There was no description or explanation of what constitutes evidence.
	13
	The design team used more generalized terms leaving room for local customization. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	Page 11, Element B, Indicator 2 also fails to state the frequency for educators to practice and receive feedback on new skills.
	13
	The design team used more generalized concepts leaving room for local customization. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	The document references "perception" data in several places. We suggest that the word "qualitative" would more accurately reflect the data referenced and honors the reader's role as a professional educator.
	13
	Perception data is an accepted category of data and while it may fall into a qualitative category, they are not synonymous. 
	

	In two key standards, Data and Resources, there is a failure to note the importance of research. There are two opportunities to increase the coherence of the document by making connections for the reader. Specifically, on page 16, Element A, Indicator 1 there could be a reference to the Data section and on page 21, Element C, the overall description there could be the inclusion of text from page 19, paragraph 2 that expands the element's definition.
	13
	The design team favored the term “evidence-based,” which includes research, acknowledging that quality research isn’t always available or relevant to specific context.
	

	Introduction - Page 1, first sentence change to read "An expert educational community is perhaps the most important resource for improving student learning." We find this to be more inclusive for counselors, program specialists, etc.
	13
	The specific acknowledgement of teachers and administrators is derived from GbD. Throughout the document there are additional references to the broader education community.
	

	Introduction - Page 4, change the word "pressure" in the fourth line to "motivation".
	13
	This is a direct quote from a highly cited research report written by international experts Wei, Darling-Hammond, Andree, Richardson, & Orphanos, 2009.
	

	Introduction - Page 4; add a graphic at the bottom of the page that shows a continuous improvement cycle (circle) with the elements listed in the second paragraph noted around the circle. This will support the premise that the work is continuous. 
	13
	Tools may be developed to help further understanding of concepts in the QPLS in future companion documents
	

	Introduction - Page 6, first bullet, add College and Career Anchor Standards.
	13
	The standards currently listed are used as an “e.g.” to broadly make the point and reflect GbD.
	

	Content and Pedagogy - Page 11, Element A, Indicator 4, change the word "adaptive" to "universal".
	13
	This word change can be made based on the Special Education Taskforce report.
	

	Content and Pedagogy - Page 11, add to Element B, Indicator 4 listing of the types of assessments "interim" and "diagnostic". 
	13
	The design team used more generalized concepts leaving room for local customization. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	Equity - Page 13, Element A, Indicator 1 change to read, “Uses summative and formative achievement and qualitative data, disaggregated by gender, race, language, students with special needs, foster youth and poverty indicators to identify critical student needs that require quality instruction and support.” 
	13
	Perception vs qualitative addressed in the aforementioned comment. 
Students with special needs addressed on page 4. 
“Improved” instruction and support indicates outcomes as opposed to “quality,” which indicates input. 

Foster youth will be included based on the LCFF.
	

	Equity - Page 13, first sentence - delete the word "and" before "educators". 
	13
	This edit will be made.
	

	Equity - Page 14, Element A, Indicator 2 change “Enables” to “Empowers”. 
	13
	The current word choice indicates building capacity for action.
	

	Equity - Page 14, Element A, Indicator 3 change "that building on" to and "build upon". 
	13
	No change.
	

	Equity - Page 14, Element B, Indicator 2 change "lead" to "contribute". 
	13
	No change.
	

	Equity - Page 14, Element C, Indicator 1 change "strong" to "inclusive". 
	13
	Language reflects CA Healthy Kids initiative.
	

	Resources - Page 23, Element B, Indicator 3, change the word "necessary" to "appropriate". 
	13
	No change.
	

	Resources - Page 24, Element D, Indicator 2, change "print materials" to "professional literature and relevant materials". 
	13
	This is about availability and access to the materials for everyone.
	

	Alignment and Coherence - Page 25, second paragraph, remove the first word "and." 
	13
	This has been addressed since comment period and is reflected in most current version.
	

	Alignment and Coherence - Page 25, second paragraph of introduction, line four, add the word "county" so sentence now reads, "For example, the call for developing effective educations effectively and efficiently can be addressed when professional learning outcomes are aligned, across state-level educator preparation and licensure programs, county and district-level induction practices, collective results from professional growth plans. "
	13
	The word county will be added.
	

	Alignment and Coherence - Page 26, Element B, Indicator 1, add after "district policy" the following, "that is based upon existing data that reflects student and education community needs." 
	13
	The design team used more generalized concepts leaving room for local customization. Data is implied in “district policy” and the element statement.
	

	Alignment and Coherence - Page 26, Element B, Indicator 3, add "assistance" so sentence now reads, "Is a critical component of districts' educator support, assistance and evaluation systems." 
	13
	“Support” and “assistance” are synonyms.
	

	Alignment and Coherence - Page 27, Element C, Indicator 2, add the word "prepares" so sentence now reads Supports and prepares emerging educators' induction.
	13
	Each indicator in Element C correlates with a career stage outlined in GbD, as do the corresponding verbs that introduce each indicator.
	

	Alignment and Coherence - Page 27, Element C, new Indicator 5, "Supports leaders with the skills they need to provide teachers with necessary resources." 
	13
	The design team wrote the QPLS at a generalized level to address multiple roles. These standards are program standards, not content standards.
	

	Alignment and Coherence - Page 27, Element C, introduction, delete the phrase "and that makes leadership available as educators progress" and change to "to provide meaningful leadership to their school community." 
	13
	Suggestion has a different meaning. Element focuses on progression of leadership as it relates to the career continuum outlined in GbD.
	

	Alignment and Coherence - Page 27, Element C, Indicators 1 and 2- recommendation is to delete altogether but if it is to remain, change the word "novice" to "emerging." 
	13
	“Novice” is an accepted term in both teacher and admin development in CA. The design team was careful to align language to other CA programs and initiatives
	

	Data - Page 7, add to the sentence "To help every student succeed "what the student needs to know" and "student's dispositions and interests." 
	13
	This is addressed the introduction text as a whole.
	

	Data - Page 7, add to Element A, Indicator 1 "foster youth". 
	13
	Foster youth will be included based on the LCFF.
	

	Data - Page 13, add to Element A, Indicator 1 "foster youth". 
	13
	Foster youth will be included based on the LCFF.
	

	Design and Structure - Page 17, add to Element A, Indicator 3 and 4, move the word "feedback" after "practice." Sentence will now read, "educator learning, practice, feedback, reflection and collaboration."
	13
	Feedback is included in the cycle of reflection. (Also, can’t “move” feedback” since it isn’t in either indicator). Feedback is more specifically addressed in Indicator 5.
	

	Design and Structure - Page 17, add to Element B, Indicator 3, after the word "frequent" "partner/small group reflection". 
	13
	The design team used more generalized concepts leaving room for local customization. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	Collaboration and Shared Accountability - Page 19, add to line 5, "reflecting on the craft of teaching." Sentence now reads, "While educators can individually engage in some types of professional learning tasks such as Page 3 of 4 evaluating and solving problems of practice, implementing evidence-based instructional practices, or reflecting on the craft of teaching are usually best accomplished peer-to-peer or collectively." 
	13
	The design team wrote the QPLS at a generalized level to address multiple roles. These standards are program standards, not content standards.
	

	Appendix B: References - Add Title II 
	13
	Title II was not used as a direct reference. The reference section represents the research and documents the design team actually used.
	

	CTA

Letter (Note: Response in “Recommended Action” addresses the letter as a whole)


	14 - (11)
	These revisions in response to CTA’s current comments are in addition to revisions made based on CTA’s comments in the 2 previous public reviews. The core design team agrees that these standards are written to be applied to systems of professional learning, not individual educators, as stated on page 6 of the introduction, “These standards help to create a coherent set of professional learning policies and activities that span the career continuum of an educator; improve educators’ knowledge, skills, and dispositions; and, ultimately, increase student learning results. The references to individual educator data, individual learning plans and evaluating educator effectiveness will be removed as individual educator data is confidential and will not to be included. These standards are not intended to replace professional personnel standards for individual educators. Instead, the QPLS were developed to describe the system of quality learning experiences that, if well implemented, will benefit educators focused on increasing their professional capacity and performance.”


	

	Standard: Data - Page 7 – By reviewing disaggregated student, teacher and administrator, and program data, educators are able to focus…teams, schools, and districts.

What data is being reviewed? Publicly available data, such as demographic information found on Ed-Data, may be appropriate, but disaggregated data from teachers suggests that individual, personally identifiable information may be disclosed without a teacher’s knowledge or consent. CTA opposes any such use and the language needs to be eliminated or revised to avoid that implication. The language of this standard treads down the well-worn path of summative personnel evaluations, and slights the merits of formative evaluation which is used to improve the learning activity while it is still fluid. With this language, the standard stops addressing policy to guide professional learning and substitutes an inappropriate high stakes accountability approach.

Additionally, this language is counter-intuitive to the stated purpose for the standards – to guide effective state policies and support the development of coherent professional learning and support systems. For example, in the local control accountability plan, the taking to achieve the goals articulated in the local plan. Instead, this language focuses on evaluating educator effectiveness rather than evaluating the effectiveness of the professional learning system. 
	14 
	This section will be removed as recommended. When educators review professional learning experiences and results over time, they have the information required to evaluate whether professional learning efforts are having an impact on educator effectiveness and, ulti​mately, student performance. 


	

	Page 8, Element B, Indicator 2 – Incorporates data from self-assessments, professional growth plans, formative feedback, and summative evaluation reports to identify individual and common educator needs.

Because this indicator is in reference to educators’ capacities and needs, the issue of disclosing personnel information such as evaluation reports, is a clear violation of privacy. Again, the lens in the language of this standard decenters from a genuine system evaluation. There is a clear need to align the language of this standard with the policy and intent of professional learning improvement. 
	14
	Remove Indicator 2 from the document.
	

	Page 9, Element D, Indicator 3 – Analyzes school and student data to assess the impact of educators’ learning on defined goals.

This indicator is subsumed under indicator 4, Uses quality and impact data to determine needs, track progress, and refine schools’ and districts’ professional learning plans. School and student data is quality and impact data, and assigning it as a separate indicator may lead to an inaccurate interpretation that student data warrants a superior position and is not part of the multiple measures used to assess and review professional learning. 
	14
	Remove Indicator 3.
	

	Additional Comment: It is important to ensure the QPLS clearly stresses throughout the document that using data from educators to identify system-wide professional learning needs and priorities is the intent rather than using data about educators. The practitioners’ role in professional learning is not a passive one; they are the professionals who need to be actively engaged in designing and assessing the system rather than the recipients of a system designed for them. 
	14
	A new paragraph explicitly reiterating the appropriate uses of the QPLS was added to the Introduction on p.1. An additional sentence will be added that stresses throughout the document that using data from educators to identify system-wide professional learning needs and priorities is the intent rather than using data about educators

	

	Standard: Equity - Page 13 – Together, educators learn about and practice how to apply theories and principles of equity that can result in policies and actions that ensure equitable access, opportunities, and outcomes for students.

Educators alone cannot develop policies and actions that ensure equitable access, opportunities and outcomes. Policy alone will not change the social realities of poverty or racial and ethnic bias. Implying that the entire solution to system inequity can be found exclusively in a professional learning system may set up false expectations and a rationale for avoiding the larger social context supporting inequitable access and outcomes. CTA’s commitment to equity and social justice rejects that overly simplistic “solution.” 
	14
	Change to: Together, educators learn about and practice how to apply theories and principles of equity that can contribute to equitable access, opportunities, and outcomes for students.


	

	Standard: Design and Structure - Page 17, Element C, Indicator 1 – Builds on educators’ professional growth plans coaching recommendations, school wide and district goals, and educator needs and perspectives.

This is another one of the instances where it could be interpreted that the standards were being applied to an individual’s performance or practice rather than to the system of professional learning supported by schools and districts.

Additional Comment: CTA advocates for many of the structures and resources outlined under this standard and related elements, such as using real problems of practice as the focus on professional learning and providing appropriate support in those efforts. The need for relevance and differentiation in their learning opportunities is something we hear often from our members, and the standard is strong in that regard. 
	14
	Change element C as noted: Builds on school wide and district goals, and educator perspectives.


	

	Standard: Resources - Page 23, Element A, Indicator 4 – Uses achievement and perception data to establish its value as an effective investment, leading to ongoing financial commitments and/or incentives to search for additional funding sources.

Replace the word “achievement” with “outcome measures.” Achievement is not the sole outcome measure to establish value in investing in professional learning. For example, increased teacher retention is an outcome measure that can be often be linked to quality professional learning systems, an outcome measure beyond achievement which warrants a continued financial investment. 
	14
	Replace “achievement” with “outcome measures”.
Add in: Achievement is not the sole outcome measure to establish value in investing in professional learning. For example, increased teacher retention is an outcome measure that can be often be linked to quality professional learning systems, an outcome measure beyond achievement which warrants a continued financial investment.
	

	Standard: Alignment and Coherence - Page 25 – For example, the call for developing effective educators effectively and efficiently can be addressed…collective results from professional growth plans, and site-level personnel evaluation processes. 

The determination of which information, outcomes and processes are linked to personnel evaluations is subject to collective bargaining between the bargaining unit representative and the employer, in alignment with relevant statutory requirements. This statement should be removed or reworked to indicate that. 
	14
	Remove this sentence from document.
	

	Standard: Alignment and Coherence - Page 26, Element B, Indicator 5 – Is considered while developing local labor agreements as a means to support and extended educators’ individual and collective capacity to improve student outcomes.

The determination of what is considered when developing local labor agreements is subject to collective bargaining between the bargaining unit representative and the employer, in alignment with relevant statutory requirements.  
	14
	Remove Indicator 5 from the document.
	

	Standard: Alignment and Coherence - Page 27, Element D – Quality professional learning is guided by personalized and focused individual professional growth plans that are aligned with system goals.

This element presumes that individual professional growth plans are in place for every educator. Not only is this an inaccurate representation of current reality, such a requirement would likely activate the necessity of bargaining a change in working conditions and could impose a new mandated cost on the state.
	14
	Remove Element D from the document.
	

	DATA - Element A:  the expectations are clearly stated and seem sound. The one dimension that is missing is the notion of systematic use of data…so in addition to varied sources of data, it is ideal if the data can be collected and analyzed over time, on a regular basis, etc.  
	18 – (8)
	 “Ongoing” or “regularly” will be added in reference to systematic use of data.
	

	DATA - Element B: This is an excellent idea and an extremely important element but it rests on the assumption that valid and reliable sources of data about educators’ knowledge, skills, dispositions, etc. are actually available. Without these, this element could be implemented in a very superficial and potentially arbitrary manner. 
	18
	This level of implementation needs to be addressed at the local level. Furthermore, tools may be developed to help further understanding of concepts in the QPLS.
	

	DATA - Element C: Ensuring that professional learning and growth are aligned to school plans and initiatives is an excellent step. This reinforces the notion that professional learning and providing educators clearly identified opportunities to grow with their organization must go together. I think item 1 is appropriate for Element C but in a perfect world, the remaining items should be precursors to Element C and seem to have more to do with the school planning process for projects and initiatives and less to do with professional learning. 
	18
	The indicators are examples and can be interpreted at the local level according to context. The indicators are numbered to facilitate discussion and do not assume priority. 
	

	DATA - Element D: this seems reasonable but given our most recent fiscal situation, somewhere in this document there needs to be an acknowledgement of the “opportunity” for professional learning since resources are a significant factor. 
	18
	GbD does an excellent job of connecting the need for resources to PL. That isn’t the function of the QPLS. The Resources standard does address this, but these standards can apply regardless of the level of resources at any given time.
	

	EQUITY: these items are also clearly written but a missing dimension is family and community input. So much of the equity agenda stems from the inability of those in power (in this case educators) to view a familiar situation from another’s perspective. It seems that in instances where inequities exist (and usually, they have existed for a long time), new perspectives or grassroots’ perspectives can assist in helping those in power view the situation with enhanced sensitivity. So, elements A and B may be strengthened by the addition of community data, input, etc. 
	18
	This is addressed more explicitly in the Data Standard.
	

	DESIGN AND STRUCTURE: this is an exciting section to see in print! The only dimension that is missing in my mind is some kind of acknowledgement that even teachers in most need of quality professional learning still have expertise. It would be useful to acknowledge that professional learning must validate or at least recognize what teachers know from their experience and then build from that. Professional learning run primarily by teachers learning from each other with careful inputs from outside experts is my ideal process….I’d like to see this more prominently. But that’s just one person’s opinion. (It is in Element B of RESOURCES, but perhaps adding something here would provide internal coherence.) 
	18
	In addition to the reference to using educator expertise in Resources, it is also in Collaboration, and Data.
	

	COLLABORATION AND SHARED ACCOUNTABILITY: This seems very complete but the descriptors feel very inwardly focused on the collaboration. In keeping with the first domain and the shared accountability, it does seem that there should be a tie in here to the overall school goals and initiatives – so the collaboration has both the purpose of strengthening the instructional team and that work is tied to the directions the school hopes to head (similar to Element C in DATA). 
	18
	While this standard focuses on people more than programs, alignment to school goals and initiatives is addressed.
	

	ALIGNMENT AND COHERENCE:  this is also very thorough but in my mind there is a link to resources – in order for all of these elements to truly be useable, the organization will need a nimble, user friendly information system that allows all of these individual plans, school and district goals, timelines, etc. to be accessible and easily manipulated and analyzable. So, creation and implementation of an information system or a database should probably be identified somewhere in the document – it could be in several elements but it should be highlighted as an essential system feature. It may seem obvious, but in my experience, most districts and schools have very weak data management systems which will not be able to handle the kind of tracking and data collection envisioned here. 
	18
	Decisions to create and/or improve upon an information and/or data system should be addressed at the local level.
	

	Introduction: Page 3. “On the other hand, well-designed, research-based professional learning can be a primary lever for improved educator practice and student results when it is: Collaborative, with an emphasis on shared accountability” - I think the term "responsibility" is a better word than accountability. It is mentioned above that professional "development" has historically been externally derived. I agree. With professional learning the intent is to have the drive for learning be more internal. Accountability is an external force while responsibility reflects the internal drive that these new PL standards are striving to attain. Two paragraphs below the term responsibility is used and by inserting it here makes that message consistent. 
	26 – (10)
	The word accountability is used in the Standard itself and this line is aligned to the standard language. The design team deliberately chose “accountability” to address outcomes.
	

	Data - Element A (1): I think this might be more powerful if the "or" is omitted. All educators should disaggregate by each of these indicators. To me adding the "or" prompts one to choose the one they are interested in which will reinforce preexisting biases. 
	26
	The design team included “or” to acknowledge the fact that not all data sources are available to all educators.
	

	Content and Pedagogy – Element A: Career - not plural. 
	26
	No change. Is as intended.
	

	Element A Indicator 4 - As a member of the Special Education Task Force I am aware that a recommendation that will be made is for all educators to be aware of the Universal Design for Learning (UDL) as a means of making the curriculum available for students with special needs. In this section since we are referencing the need to increase educators' use of materials to ensure access for students with linguistic and cultural differences then perhaps it fits here as well to express that educators use an instructional approach to ensure that all students have access to the core curriculum, specifically students with special needs. 
	26
	The design team used more generalized concepts leaving room for local customization. 
	

	Equity – Introductory paragraph: “In order to help every student meet new, more rigorous performance expectations, and educators must understand the challenges and opportunities each student faces in achieving them.”  Comment – Omit. 
	26
	The extra “and” will be removed.
	

	Equity – Element A: Indicator 3- Add to the sentence “and that this new understanding leads to a change in practice.” 
	26
	This suggestion doesn’t fit the indicator format.
	

	Element A: “Quality professional learning increases educators’ capacity to improve learning outcomes for all students, with a focus on those with disabilities; cultural, racial, and linguistic differences; and disadvantaged socioeconomic backgrounds.” – Comment: i would prefer the use of "special Needs" rather than disabilities. 
	26
	Replace “disabilities” with “special needs”.
	

	Design and Structure – Element D: Indicator 4- I would change this to: “Uses technology to enhance, extend and transform learning opportunities.” Enhancing and extending are nice but it is when technology is used most appropriately that can transform the learning experiences for students. 
	26
	No change.
	

	Collaboration and Shared Accountability – Standard “Quality professional learning facilitates the development of a shared purpose for student learning and collective responsibility for achieving it.” Comment:  In this section both words are used - accountability and responsibility. This would be more powerful if it was consistent with only one word. Once again responsibility relates to an internal drive for impacting student learning while accountability is driven more from a top down approach. I would recommend using just the word responsibility. I also highlighted all these words in the text below [Introduction]. Many times these two words are used interchangeably and yet they have very different meanings.  
	26
	The design team intentionally chose to use both words in this instance to broaden the meaning.
	

	Collaboration and Shared Accountability - Element B: Shared Accountability (Comment: Responsibility???): Quality professional learning builds the capacity of educators to commit to shared ownership and accountability (Comment: Responsibility???) for effective professional practice and student learning. Indicator 1: “…and their peers account​able for upholding professional standards” – Comment: responsible [as opposed to accountable].  
	26
	Use of word “accountability” already addressed above.
	

	The QPLS do overlap in several of the elements (and appropriately so), if possible more guidance through a graphic organizer should be provided as to highlight those natural connections and make them explicit. 
	27 – (2)
	Tools may be developed to help further understanding of concepts in the QPLS. Users are encouraged to do this locally.
	

	More examples of what certain elements look in practice would be beneficial. For example, Indicators 2 in Element A of Academic Equity may need to provide a link to actual professional learning programs that are linking to that.  This should be done through an online version of the document. 
	27
	Tools may be developed to help further understanding of concepts in the QPLS. Users are encouraged to do this locally.
	

	I think it would be good to have just 3 elements under each standard. Keep it short! I think there is some redundancy that could be eliminated by combining a few of the elements (bringing it down to 3 for each): 

· Alignment and Coherence: combine Elements A and B

· Data: Omit Element D - it's redundant to Design Element B

· Design: Omit Element D - it's redundant and starts to sound like too much.

· Resources: Omit C - it's redundant to Design.
	29 – (2)
	The format follows the need and the research. There are linkages or connections, which were created purposefully. Some elements have been removed during the course of revisions.
	

	Resources: I'm having a little trouble with this whole standard, actually. It almost sounds prescriptive, and may be crossing over into an area that goes beyond the scope or intent of the QPLS. Just a thought. 
	29
	The point is clearly made in the introduction that the QPLS are in no way intended to be a prescription. The design team had to maintain balance between clarity, and not being prescriptive.
	


� Table One: The “Frequency of Comment” column reflects the number assigned to the respondent’s comments based upon date and time received, and in one instance, a postmark (#14). The respondent numbers are followed by the actual number (in parenthesis) of comments for the given description.


� Table Two: The “Frequency of Comment” column reflects the number assigned to the respondent. Each comment is associated by respondent number. The first entry for each respondent with multiple comments is followed by the total number of comments made by that respondent (in parenthesis).��© California Department of Education,, February 4, 2015, Item 2.K.
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